process (Bruner, Munroe-Chandler, & Spink, 2008; Mills, Butt, Maynard, & Harwood, 6 2012), with low numbers of players graduating into senior football (Brown & Potrác, 2009).
Given the recent focus on the coach-athlete dyad in VFB research (e.g. Groom et al., 2011), 1 it is surprising that the perspectives of player and coach have not hitherto been explored in 2 depth within the same study. Such an approach would extend our current understanding and 3 allow for comparison between these dual perspectives. With these deficits in mind, the 4 present study aims to provide a comprehensive examination of the psychological factors 5 influencing VFB delivery in UK youth male soccer by exploring the perceptions of players 6 and coaches within elite youth football. It is hoped that the findings of this study may provide 7 greater consensus on the ways in which coaches and practitioners can incorporate these 8 technologies and techniques into applied practice within youth football. The findings of this 9 study can provide coaches and sport scientists working within sport with practical 10 recommendations on how and when to use video in the youth football environment to help 11 optimise the psychological and performance of this technology.
12

Methodology
13
In order to explore these questions in depth, a two-part qualitative study was conducted, with 14 interviews utilised to investigate (i) coach and (ii) player perceptions of the subject.
15
Following institutional ethics approval, players and coaches were recruited who were 16 currently attached to a professional football academy and had experience (six months+) 17 working with VFB. The coaches and players involved were contacted by telephone to inform open questions (such as 'Can you tell me about a typical post-match evaluation session using 24 the video') were followed up by more specific questions such as 'How does it feel when you 25 watch yourself on video?' until saturation was deemed to have been achieved on a particular issue. Clarification and elaboration probes were also used to encourage the participants to 1 expand on their initial responses in order to ensure an accurate, in-depth understanding of 2 what they were describing. None of the participants in the pilot study subsequently 3 participated in the main study. All the interviews were conducted by the lead author, who had 4 received training in qualitative research methods. In the majority of cases (ten coaches / 5 eleven players), these were face-to-face interviews; telephone interviews were conducted 6 with two participants due to the difficulty of organising face-to-face interviews. The 
Data Analysis
10
Data from the interviews were transcribed verbatim and a heirarchical content 11 analysis was conducted by the principal researcher in order to identify and explore common 12 themes within the data. To facilitate comparison at a later stage, the interview transcripts of 13 the players were transcribed and analysed separately from the coaches' interview transcripts. 14 The process of data analysis moved from description through to analysing meaning, and 15 involved a progressive coding technique (Braun & Clarke, 2006) containing both inductive 16 and deductive elements (Krueger & Casey, 2000) . A frequency analysis was conducted to 17 illustrate how often each theme was mentioned by the participants, to allow interested readers 18 to immerse themselves in the data and gain a fuller understanding of the perceptions of the of self-correcting verification strategies were also employed during the analysis to reduce potential researcher bias and optimise trustworthiness (Holt & Sparkes, 2001 provided to the performance managers of each academy involved as a way of stimulating 10 feedback.
11
Results
12
The results derived from the data analysis represent the collated interview responses of the 13 participant coaches and players. The coach interviews (part a) yielded 421 distinct raw-data 14 quotes which were abstracted into 111 lower-order themes and 17 higher-order themes. From 15 the player interviews (part b), 490 distinct raw-data quotes were abstracted into 104 lower-16 order themes and 16 higher-order themes. In both studies, these higher-order themes were 17 abstracted into the same three general dimensions -Psychological Responses to VFB, VFB Emotions, Mental Toughness, and Visualisation/Imagery. The only differences were the 4 subthemes Focus (Coach-only) and Self-esteem (Player-only).
5
Coaches' perspectives on psychological responses to VFB. Improvements in 6 psychological outcomes, such as self-confidence and communication, were seen by the 7 coaches as a reason for using VFB in youth football. The players' receptiveness to VFB was example, self-confidence was also highlighted by the coaches as an indicator of how a player 10 might respond to VFB. High-confidence players were perceived as less concerned about how 11 they were viewed by their team-mates and thus easier to work with. Similarly, players with 12 lower levels of self-esteem were viewed as less receptive to VFB:
13
So much about how they respond to anything in the academy, including the video, is 14 linked to how confident they feel about themselves as a person … you know the ones 15 who struggle with esteem will also struggle with feedback, and will take things too 16 personally, too emotionally (C3).
17
The coaches felt that self-reflection -either coach-guided or unguided -could help 18 players to move beyond emotional responses, reflect more objectively on their performance, 19 and that using VFB could narrow the gap between the views of coach and player. The use the video to hammer them, show them exactly how poor they were. It is often 5 more powerful when really negative, as when they train next they know they have to 6 train harder than ever before to correct their mistakes (C2). senior football by making them more self-reliant and able to handle criticism, qualities seen 17 as essential for coping mentally with the less supportive and highly critical environment of 18 the professional game. To achieve this goal, some coaches felt they had to be prepared to be the way they respond to me in meetings, but it is nothing compared to the way I was 22 treated when I was their age (C2).
23
Finally, the use of mental imagery was identified as a psychological skill which the 24 coaches felt was integral to building players' confidence and optimising the performance 25 impact of VFB. Imagery was seen as a tool which could help the coach link the psychological and emotional responses of the players to the performance he was looking for 1 in the game. In particular, using the player as his own model was seen as enhancing the 2 imagery process. it in your mind, and it sometimes takes a few days to shake it off (P12).
17
Self-reflection was seen as a skill which could help players avoid these negative 
13
I got another chance [to play for the reserves] early this year, and did better.
14
The player data also indicated that some players struggled to control when and how 15 they would recall a negative video image they had previously seen in a team meeting, and 16 reported experiencing negative emotional responses to coach criticism for a significant period 17 following VFB (several days to a week). Visualization (the use of mental imagery) was seen would look like if I did it right" (P10) and thus translate coach feedback into action.
21
VFB Delivery Strategies
22
The second dimension focused on how VFB was delivered to the players. Similar emotions was seen as a challenge:
10
The problem I have is when one kid falls over or something, and we all start laughing 11 … some players get embarrassed and duck their heads down, their attention's gone.
12
You say, "Look, we are doing this for a reason" …but they are gone, mentally. (C9).
13
There was some recognition that video could act as a motivational tool prior to 14 performance. However, the coaches admitted that controlling its psychological impact on 15 individual players was a challenge. There was consensus view was that it was important to 16 identify clear outcomes for using video as a pre-match preparation tool. The coaches spoke in 17 greater detail about the need to find ways of delivering VFB to maximise learning over the 18 long term. One-to-one VFB was one approach to targeting individual needs, and "a way to 19 connect with the player on a personal level" (C1 we were still on the bus…and were a bit flat by the warm up. (P12).
7
Many players reported that they had become demotivated by the team delivery atmosphere that encourages players to be positive; to go out and try things (C4).
13
The coaches acknowledged, however, that some players held a negative perception of The idea of the sport science practitioner taking a more active role in the development 10 of a positive learning environment around the video work interested some of the coaches. For 11 them, the psychologist brought a distinctive set of skills and abilities to the delivery process:
12 "I think good delivery is built around these two people -the coach and practitioner -and gold dust, but it's not really making the impact we think it can at the moment (C7).
21
The idea of the psychologist leading the delivery, a role traditionally seen as the with expertise in psychology might be more beneficial for the players, more objective" (C11).
25
The coaches felt that a psychology practitioner could also work in tandem with the performance analysis practitioner: "The analyst probably already has a better basic 1 knowledge of performance than the psych, but the psych understands the impact better. This 2 combination would be ideal for the coach" (C5).
3
Players' perspectives on the VFB delivery climate. For the players, a positive 4 response was associated with higher levels of enjoyment, confidence and team cohesion.
5
Keeping the mood light and focused on enjoyment would help 'mistake-conscious' players to 6 stay positive:
7
If one of the lads attempted to try something fancy or make daft mistakes they were 8 generally laughed at, or mocked by others in a friendly way if we had won or played 9 well. When a player made the error in a match that we had lost, he was often left to 10 stew on it for days … That's not good for you (P11).
11
The use of video for punishment was generally disliked by the players, especially 
21
The players talked about taking more ownership of the delivery process -moving 22 from a coach-led process to a more player-led process. However, they felt it was difficult to and players, the methodology adopted was seen as a strength of the current study. future research should also explore the role which video might play -positively or negatively
13
-in preparing athletes to cope mentally with the challenging times they will face in making 14 the transition to elite sport.
15
Applied Implications
16
The study findings have a number of relevant practical implications for psychologists, 
18
Practitioners may benefit from immersing themselves within the delivery environment -
19
either as a Sport Psychology or Performance Analysis practitioner or in a dual Psychologist-
20
Analyst role -in order to influence coaching practice.
21
Concluding remarks
22
The rich corpus of data collected in this study illustrates the importance coaches and 
